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DEVELOPING INTERACTIVE LEARNING MULTIMEDIA
FOR TEACHING VOCABULARY FOR JUNIOR HIGH SCHOOL
STUDENTS GRADE VIII
By: Bernadhetta Natalia Devi S.
NIM 08202241061
ABSTRACT
This research aims to: 1) find out the target needs of grade eight students
of junior high school in learning vocabulary through interactive multimedia, 2)
find out the learning needs of grade eight students of junior high school in
learning vocabulary through interactive multimedia, and 3) develop appropriate
interactive learning multimedia for teaching vocabulary for junior high school
students grade eight.
This study is categorized as Educational Research and Development (R
& D). The model proposed by Lee and Owens (2004) is adapted and used in
this research. The steps are needs analysis, design, development and evaluation
by materials and media experts. The subjects of the research are grade eight
students of SMP N 1 Wonosari. The data of the research are collected through
questionnaires which are analyzed qualitatively and quantitatively.
The results of this study are as follows: 1) the grade eight students of
junior high school learn vocabulary to understand English texts. 2) They want
to study vocabulary through stories and pictures related to the school life. 3)
The units which are developed based on the target and learning needs are
effective. It is proven by the mean value obtained from the questionnaires
distributed to materials and media experts. The range of the mean value from
the material expert is 3 to 4 for Unit 1 and Unit 2. The range of the mean value
obtained from media expert is 4 to 5. Based on the quantitative data conversion
by Suharto (2006: 52), they are in the Good and Very Good categories. The
data from the research also show that appropriate interactive learning
multimedia for teaching vocabulary for junior high school students grade VIII
consists of three parts: introduction, the main activities and summary.
1CHAPTER I
INTRODUCTION
This chapter presents background to the study, identification of the
problem, limitation of the problem, formulation of the problem, objectives of the
study, and the significance of the study.
A. Background to the Study
Vocabulary learning becomes problematic for the students who study
English as a foreign language. Because of students’ inadequate knowledge of
vocabulary, many of them have difficulties comprehending the language both in
spoken and written forms. To solve this problem some teachers encourage their
students to keep their dictionary near them but in fact most of the students are lazy
to look every unknown word they find at the dictionary. Besides, the complexity
of English words use and meaning makes the students confused which form or
meaning is appropriate in their needed sentence context. Moreover, there are some
textbooks that provide the students with words list but since the students do not
use it in one-time only, those words do not implant in their brain and be forgotten.
By the rapid development of technology, the role of computer in language
instruction has become an important issue. Therefore, many schools provide their
students with some facilities related to technology that can support their learning,
for examples free internet access, language laboratory, and an every-class
computer set with LCDs. Technology development is also indicated by students’
interest towards technology. They show high and positive attitude towards it and
2its usages. Even in some cases, they bring their own notebook to the school even
though the school has provided them with computer set in the classroom.
Supported by those kinds of technology, it is hoped that teachers are able to
present their materials in many ways. Unfortunately, in fact, in some school, the
teacher has not completely made those facilities useful in their teaching process. It
is such a waste remembering that actually the school can take advantages towards
students’ interest in using computer to enhance their language learning.
The existence of multimedia as the result of the development of
technology can be used as teaching and learning media. It does not only
accommodate the students’ interest towards technology but also is able to
maximize the use of facilities available in the school. The implementation of
multimedia in teaching and learning process can be a solution that can solve the
students’ problem dealing with vocabulary learning. It can make students more
interested in learning vocabulary by integrating technology in the classroom.
Furthermore, the present study attempts to develop the interactive learning
multimedia for teaching vocabulary for the eighth grade students.
B. Identification of the Problem
There are some problems that were found when the observation was done.
The first problem is related to the materials. The materials used by grade eight
students are taken from a handbook provided by school. Materials that are not
available in the hand book are prepared by the teacher. The problem is that those
materials are only for teaching and learning four major skills, such as listening,
speaking, reading and writing skills. The vocabulary materials the students have
3are only those available in the handbook. There are no detailed materials
purposefully given to the students for learning vocabulary.
The second problem is related to the media. Many junior high schools
have been provided by some technology devices in classes, such as a computer
set, LCD (liquid crystal display), and audio speakers. Based on the observation,
teachers have already utilized the devices in their teaching process. The problem
is that their media are only in the form of power point presentations. The use of
power point presentation in teaching and learning process can bring possibilities
that there could be some students who may get tired while the teacher is giving
presentation. There are no other media that can be used to make the students
involve in the learning process.
The third problem is related to the vocabulary teaching method. Based on
the observation, the english teachers did not use a certain method to teach
vocabulary. They gave students some difficult words with the meanings and
examples on how to pronounced the words. Having teachers pronounced the
words may cause problems because some words could be pronouced incorrectly.
The teachers did not provide students with exact pronuciation because the
materials are not authentic. The teaching method the teachers used cannot
motivate students to enhance their vocabulary learning.
Based on the problems above, developing multimedia, as one of the
product that exists because of technology, offers learners various activities for
developing their vocabulary knowledge. Therefore, developing an interactive
4learning multimedia for teaching vocabulary is considered as a need. In fact, all
language skills, both micro and macro skills, can be learnt through multimedia.
Nation (2001:24) states that vocabulary skill can be divided into four.
They are high-frequency words, academic words, technical words and low-
frequency words. High-frequency words are words are almost 80% of the running
words in the text, while academic words are words made up about 5% of the
running words in the text. Technical words refer to the words used by people who
are working in a specialized field and low-frequency words are the words of
moderate frequency that does not ménage to get into the high-frequency list.
Therefore, based on the explanation above, the interactive multimedia
learning that can help Grade VIII students in learning vocabulary are multimedia
for learning high frequency words, multimedia for learning academic words,
multimedia for learning technical words and multimedia for learning low-
frequency words. Unfortunately, all those kinds of multimedia above have not
been developed. Even though students are able to find some on internet, not all of
those multimedia can meet their learning needs.
C. Limitation of the Problem
Based on the identification of the problem, this study is focused on
developing interactive learning multimedia for teaching Vocabulary that contains
high-frequency words that are often used by Grade VIII students in relation to
reading texts. The multimedia is also specified for certain level of learners that is
the students of Grade VIII.
5D. Formulation of the Problem
Based on the limitation of the problem above, the problems in this research
are formulated as follows.
1. What are the learning needs of the eighth grade students of junior high school
in learning vocabulary by using interactive multimedia?
2. What are the target needs of the eighth grade students of Junior High School
in learning vocabulary by using interactive multimedia?
3. What is the appropriate interactive learning multimedia for teaching
vocabulary for the eighth grade students of junior high school?
E. Objectives of the Study
In line with the formulation of the problem, the objectives of the study
were as follows:
1. To find out the learning needs of the eighth grade students of junior high
school in learning vocabulary by using interactive multimedia?
2. To find out the target needs of the eighth grade students of Junior High School
in learning vocabulary by using interactive multimedia?
3. To find out the appropriate interactive learning multimedia for teaching
vocabulary for the eighth grade students of junior high school.
F. Significance of the Study
This study was expected to give some contributions as follows:
1. The result of this study is useful for the grade eight students of junior high
school. It is expected that the materials could improve students’ vocabulary
skill.
62. The result of this study is useful for the English teachers of junior high school
in designing the appropriate learning materials for specific study programme
which are also in line with the curriculum.
3. The result of this study is useful for English Language Education Department
students who will conduct the similar research on different cases.
4. The result of this study is useful for the other materials developers in
developing appropriate learning materials.
7CHAPTER II
LITERATURE REVIEW
This chapter presents related theories on some theories underlying the
study. The discussion is divided into two sections, literature review and
conceptual framework. Literature review describes some theories which become
the foundation of this study. The conceptual framework summarizes the
framework and the steps in developing interactive learning multimedia for
teaching vocabulary.
A. Literature Review
1. Vocabulary
a. The Nature of Vocabulary
Vocabulary learning can be considered as a basic and an important part of
foreign language learning. Without learning and remembering words meaning, it
is difficult to study grammar, speaking, listening, reading and writing. The nature
of vocabulary is closely related to some definitions of vocabulary that are being
suggested by some experts.
According to Hai-peng and Li-jing (2005), vocabulary is an important part
of a language as well as the basis of linguistic abilities. It means that without
having adequate vocabulary knowledge, the learners will meet difficulties in
understanding both spoken and written texts.
Brown (2001:377) states that words are basic building blocks of language
and survival level communication can take place quite intelligibly when people
8simply string words together. It means that if somebody is interested in being
communicative, words are among the first priorities.
Based on O’Dell (1997) in McCarten (2007: 19), it is important to give
vocabulary a high profile in the syllabus and the classroom so that students can
see its importance and understand that learning a language is not just about
learning grammar.
In conclusion, vocabulary is an important part of learning language since it
is the basic skill to understand texts so it is great value for giving vocabulary a
high attention in the learning process. The purpose of communication is to convey
meaning from one person to another. By knowing the words even without
incorrect grammar, somebody still can convey the meaning of his or her texts.
b. Knowing a Word
Richards (1976) and Nation (2001) in Mc Carten (2007:18) list the
different things learners need to know about a word. Those include:
1) the meaning(s) of the word;
2) its spoken and written form;
3) what “word parts” it has (e.g., any prefix, suffix, and “root” form);
4) its grammatical behavior (e.g., its word class);
5) its collocation;
6) its register;
7) what association it has (e.g., words are similar of opposite in meaning);
8) what connotations it has; and
9) Its frequency.
In addition, according to Thornbury (2002:15), knowing a word, at the
most basic level, means knowing its form and its meaning.
9Based on the electronic books (Buku Sekolah Elektronik) written by Joko
Priyono, et al. (2008), Artono Wardiman, et al. (2008) and Th. Kumalarini, et al.
(2008), for Junior High School students, knowing a word means knowing its form
(how it sounds, how it is spelt, the grammatical changes that can be made to it)
and word meaning (its conceptual content and how it relates to other concepts and
words).
In conclusion, knowing a word, for Junior High School students, includes
knowing how word sounds, how word is spelt, the grammatical changes that can
be made to it, its conceptual content and how it relates to other concepts and
words.
c. Vocabulary size
By knowing the number of words the students have to master, it will be
easier in supporting the English learning. The teacher will have such a standard
and responsibility in their teaching. Nation (1990) in Cameron (2001: 75) and
Ellis and Brewster (2004: 81) suggest that a realistic target for children learning a
foreign language might be around 500 words a year. Ellis and Brewster add that
that size of words depends on many different factors such as the learning
conditions, time available and learnability. With regard to learnability, here are
seven factors adapted from White (1988:50) in Ellis and Brewster (2004:81) that
are useful to take into account:
1) Demonstrability: Is it easy to convey the meaning of the words?
2) Similarity: Is there any similarity between the foreign word to the L1?
3) Brevity: Is it short or long? The assumption is that long words are more
difficult to learn.
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4) Regularity of form: Is it a word that has regularity form? The
assumption is that a new noun with a regular plural will be easier to
learn.
5) Learning load: Is it part of a word already known? The assumption is
that if one or more components are already known separately, the effort
required to learn the new word will be lower.
6) Opportunism: Is the word relevant with the student’s immediate
situation?
7) Centres of interest: Are the words likely to be of relevance of and
interest to children?
Based on the explanation above, the vocabulary size that needs to be learnt
by junior high school students is at least 500 words a year.
d. Kinds of Vocabulary
According to Nation (2001:24), there are two kinds of vocabulary in
relation to the language skills. They are receptive and productive or passive and
active vocabulary. Receptive refers to the words that native speakers and foreign
learners recognize and understand but hardly ever use, it is used passively in
either listening or reading. Productive is utilized actively in either speaking or
writing. Learners’ listening vocabulary is generally larger than speaking
vocabulary while learners’ reading vocabulary is relatively larger than writing
vocabulary.
Similarly, Corson (1997:6) distinguishes between productive and receptive
vocabulary in the following way. He calls the productive vocabulary as a
motivated vocabulary. It consists of all words learners need to communicate in
daily life. A receptive vocabulary not only includes the productive vocabulary but
also the learners’ unmotivated vocabulary. The unmotivated vocabulary can be
divided into two groups: (1) words that are only partly understood and are not
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well-known enough to use actively, and (2) words that are not needed in daily
communication.
In relation to kinds of vocabulary, Nation (2001) states that there are four
categories of vocabulary in the non-fiction text:
1) High frequency words. These words are almost 80% of the running words
in the text.
2) Academic words. These words make up about 5% of the running words in
the text.
3) Technical words. These words make up about 5% of the running words in
the text. It is used by people working in a specialized field.
4) Low-frequency words. These are the words of moderate frequency that
does not manage to get into the high-frequency list. They make up over
5% of the words in an academic text.
In relation to the teaching language skills, vocabulary is divided into four
parts: reading vocabulary (all the words that readers can recognize when reading),
listening vocabulary (all the words that readers can recognize when listening to
speech), writing vocabulary (all the words that the writers can comply in writing),
and speaking vocabulary (all the words that speakers can use in their speech).
In conclusion, the kinds of vocabulary in English teaching and learning are
reading vocabulary, listening vocabulary, writing vocabulary and speaking
vocabulary. Moreover, in relation to the non-fiction text, there are four categories
of vocabulary. They are high frequency words, academic words, technical words
and low-frequency words.
e. Vocabulary Teaching and Learning Process
Brewster and Ellis (2002:85-91) state that children will go through five
main stages in their effort to learn new words. The first stage is understanding and
learning the meaning of new words. They propose that the introduction of new
words should be ideally presented in the context and supported by visual aids.
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Some techniques, such as grouping, using objects, and so on can be used. The
second stage is attending to form. This stage can involve listening and repeating,
listening for specific phonological information, looking at or observing the written
form, noticing grammatical information, copying and organizing. Third stage is
vocabulary practicing, memorizing and checking activities. This stage can involve
children in activities requiring them to do things with the words in order to make
strong memory connections by learning words in groups, for instance classifying,
sorting, labeling, sequencing, and so on.
The fourth stage that is proposed by Brewster and Ellis is consolidating,
recycling, extending, organizing, recording and personalizing vocabulary. This
stage can involve some techniques that can make the words enter children long
term memory. The techniques such as creating vocabulary books, making their
own word networks, and so on can be used. The last stage is developing strategies
for vocabulary learning. In this stage, some strategies such as using grammatical,
textual, visual, audio clues and world knowledge can help children to understand
and memorize words more effectively.
There are many techniques and activities that teachers can employ and use
in teaching vocabulary, such as presentation, discovery techniques and practice.
When using the previous techniques, Celce-Murcia in Seal (1991) recommends
every teacher to use “3 C’s approach” (conveying meaning, checking
understanding, and consolidation). In the conveying meaning stage, teachers can
present the items through visual aids, word relations, pictorial schemata,
definitions, context, word roots and affixes, and pronunciation. In checking
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understanding stage, teachers can check students understanding by using concept
questions, fill-in-the-blank activities, matching pairs, category sorts and pictorial
schemata. In the consolidation stage, teachers can consolidate learning through
tasks, story or dialogue writing, discussion, and role plays.
2. Vocabulary Learning Activities
There are some vocabulary learning techniques that are stated by Brewster
and Ellis (2002:85-91), they are:
a. Grouping
By grouping words together, the students are able to associate new words
with words they already know and aid retention and recall. For example
the color sets: e.g. things that are green: a pea, leaves, etc.
b. Using objects
Showing the objects can help the students to memorize the words.
c. Using drawings on the blackboard or on flashcard
d. Using illustrations, pictures, photos, and flashcards
Those can be found in the magazines and so on.
e. Using actions, mime, expressions and gestures e.g. adjectives: sad,
happy, verbs: swimming, running, etc.
f. Pointing, touching, tasting, feeling and smelling
Students are asked to use their senses. It can help them memorize words
and understand the meanings.
g. Explaining: giving an analytical definition: a present is something you
give to someone on a special occasion like a birthday
h. Describing
This technique allows students to associate words with a concept they
already understand in their L1. For example, a medal – It’s made of metal
and looks like a coin.
i. Translating
Students are provided with the translation.
j. Listening and repeating
k. Listening for specific phonological information (consonant and vowel
sounds, number of syllables, stress pattern)
l. Looking at/observing the written form (shape, first and last letters,
spelling)
m. Noticing grammatical information: (an apple: a countable noun, needs an
article, in this case an because the word begins with a vowel)
n. Classifying
14
Students sort words into categories. For example, hot and cold things,
sweet and salty foods, etc.
o. Giving instructions
Students are instructed to do something and only focus on specific
vocabulary.
p. Picture dictation
Students draw what the teacher says.
q. What’s missing?
Students look at the pictures carefully and then close their eyes. The
teacher removes one picture and asked the students to open their eyes and
guessed what is missing.
r. Wordsearches
Students search for English spelling pattern and if the words are all of
one category, it can reinforce categorization skill.
s. Sequencing
There are jumbled pictures and students are asked to put it in order of
sequence.
t. Labeling
Students label a picture in order to practice different nouns from lexical
sets.
In conclusion, the activities that can be adapted in interactive multimedia
are grouping, using illustrations, pictures, photos and flashcard, using actions,
mime, expressions and gestures, explaining, describing, translating, listening to
specific phonological information, observing the written form, noticing
grammatical information, classifying, giving instructions, picture dictation,
wordsearches, sequencing and labeling.
3. Vocabulary for Junior High School Students
Indonesia’s curriculum, that is also called the school-level curriculum or
KTSP (Kurikulum Tingkat Satuan Pendidikan), emphasizes in the development of
communicative competence that is covering linguistic competence (includes some
components such as grammar, pronunciation, and vocabulary), discourse
competence, socio-cultural competence, and strategic competence.
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According to the three stages of teaching and learning process suggested
by the curriculum, namely EEC (Exploration, Elaboration and Confirmation),
vocabulary teaching is supposed to be dealt with at the very first stage.
Regardless of its place in the curriculum, vocabulary seems to be considered
necessary. The students of junior high school are required to have sufficient
vocabulary power as basis in learning English. It makes the teacher need to work
on developing students’ vocabulary systematically. Nonetheless, the vocabulary
list the teacher has to give to the students to be mastered is influenced by the
teachers’ understanding of the existing curriculum. At some time, the unstated
words to teach make it easier for teachers to work on vocabulary development. At
some time, when the existing curriculum does not suggest explicitly what words
to teach, teachers’ sensitivity of what vocabulary the students must need is highly
required
4. Vocabulary for Junior High School Students Grade VIII on Semester 1
based on Electonic Books
Some textbooks or coursebooks, both printed and electronic, have to get
the English materials to meet the curriculum requirements. Thus, for knowing
what words that are frequently used by the students in their second semester, it is
important to check and collect those frequent words in the English textbooks. The
table below shows some electronic books exist and the details of the units on
semester 1.
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Table 1: Brief Summary of Electronic Books
Book’s
title
By Number
of unit
in Sem.
1
Name of the
Units
Language functions Functional text
Scaffolding Joko
priyana,
Arnys R
Irjayanti,
Virga
Renitasari
5 Describing
Things and
Animals
My Gorgeous
Idol
Wonderful
Places
My
Unforgettable
holiday
My first
Experience
Asking for, giving
and refusing goods
and services
Congratulating,
complementing,
responding to
congratulations and
compliments
Agreeing and
disagreeing
something, inviting
someone, accepting
and declining
invitation
Asking for and
giving opinions
Denying and
Admitting facts
Descriptive
texts and
Recount Texts
Short
functional
texts:
advertisement,
greeting cards,
invitation
English in
Focus
Artono
Wardiman
Masduki
B. Jahur
M.
Sukirman
Djusma
3 My Favourite
Animals and
Plants
Admitting and
denying a fact,
asking, giving and
rejecting a help
Asking, giving, and
rejecting items,
asking and giving
Narrative texts
Descriptive
text
Functional
texts: sign,
memo, school
regulation,
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It’s Time for
Holidays
Growing Up
opinions,
agreement and
disagreement
Accepting and
declining an
invitation,
congratulations,
and compliments
timetables,
announcement,
advertisement
Bahasa
Inggris
SMP
Grade VIII
Edition 4
Utami
Widiati
Gunadi H.
Sulistyo
Nunung
Suryati
Slamet
Setiawan,
el al
5 Congratulations
Tell me your
experience
What do You
Do for Fun?
Let’s Go
Somewhere
What do you
think?
Congratulating,
requesting and
giving and asking
for information
-
Giving and asking
for opinions,
expressing facts
and giving
instructions
-
saying agreement
and disagreement,
giving advice and
recommendation,
giving and asking
for
opinion/information
Narrative texts
Recount texts
and descriptive
texts
Short
functional
texts: notes,
greeting cards,
and postcards,
advertisement,
post cards,
notices
From the three electronic books above, it can be concluded that, in Grade
VIII semester 1, the topics are about animals, plants, places, daily activities and
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life experience. Those topics are related to short functional texts such as notes,
greeting cards, and postcards, advertisement, post cards and notices. The text
types that are being taught are descriptive and recount texts. In descriptive texts
the students learn some texts that are related to the description of animals, people
and places. While in recount texts, the students are mostly asked to tell their
experiences.
5. Interactive Multimedia
a. The Nature of Interactive Multimedia
Technology enhancement in teaching and learning process is a proof that
technology development affects all aspects of humans’ life. As one of the result of
technology development, interactive multimedia could be considered as a tool to
make teaching and learning process more entertaining and motivating. The nature
of interactive multimedia is related to some definitions of multimedia that are
being suggested by some experts.
Mishra and Reddi (2003:4) define multimedia as the development of
computer-based hardware and software packages. It is an integration of multiple
media elements (audio, video, graphics, text, animation etc.) into one synergetic
and symbiotic whole that is more benefit for the user than any individual media
elements. Phillips in Mishra and Reddi (2004:4) also states that multimedia is
characterized by the presence of text, pictures, sound, animation and video; some
or all of which are organized into some coherent program.
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Furthermore, according to Finney and England (2002:2), interactive
multimedia is the integration of digital media including combinations of electronic
text, graphics, moving images, and sound into a structured digital computerised
environment that allows people to interact with the data for appropriate purposes.
Multimedia learning means learning from words (spoken or printed text) and
pictures (illustrations, photo, maps, graphs, animation or video) (Mayer:2005:2).
From the definitions above and in relation to instructional purpose, the
term of interactive multimedia can be concluded as combination of text, graphics,
animation, audio and video into single coherent program that allows learners to
interact with the materials inside the program for achieving the learning purposes.
b. The Advantages of Interactive Multimedia
The increasing use of interactive multimedia in teaching and learning
process is closely related to its advantages. According to Mishra and Reddi
(2003:4-5), multimedia enables teachers to provide a way by which learners can
experience their subject in a various manner. Moreover, multimedia can provide
an enhanced learning experience at low cost per unit. Multimedia also enables
learning through exploration, discovery and experience. Furthermore, they state
that with multimedia, the process of learning can become goal oriented, more
participatory, flexible in time and space, unaffected by distance and tailored to
individual learning styles, and increase collaboration between teachers and
students.
Lee and Owens (2004:123-124) add that one of the strength of interactive
multimedia is the interactivity that makes the interaction frequent and produces
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student involvement. In addition, Zhu (2010: 68) states five advantages of
multimedia in the classroom. First, multimedia teaching increase the information
volumes, saved time and improved class efficiency. Second, it enables the
students to acquire feedback timely, to learn about their learning result, to adjust
their learning steps, pace and difficulty accordingly. Third, teachers can integrate
their materials and display the same teaching content under the help of
multimedia. Fourth, it helps to cultivate students’ associative thinking. Fifth, it
enhances the communication between teachers and students as well as students
and students.
c. The Elements of Interactive Multimedia
As defined before, multimedia is the combination of text, audio, images,
animation and video into one package. The definition of each element is as
follows.
1. Text
The first element of multimedia is text. Text includes the font size, style
and colour. Bhatnagar, Mehta and Mitra (2002:140-141) gives some points to
ensure the text readability such as to use mixed uppercase and lowercase letters
than capital letter, to use static text than moving text, and to use single-spaced text
than double-spaced text. They add that the type size is less than three points and
each line consists of 40-60 characters. Furthermore, they suggest to use a simple
typeface and same font for the same type of information.
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2. Audio
Audio is the second element of interactive multimedia. Audio can be used
to attract the attention of the user of the multimedia. Based on Mishra and Reddi
(2003:41), audio is divided into three types; narration or voice over (VO), music
(M) and sound effects (SFX). In line with Mishra and Reddi, Bhatnagar, Mehta
and Mitra (2002:165) suggest three ways in which the audio is used in
multimedia. The first is music. Music sets the tone and creates a mood for the
multimedia presentation. The second way is sound effect. Sound effects give a
certain message to the user. The last one is voice over. It is helpful if a voice
explains the object in question when explaining something about particular picture
or a complicated diagram.
3. Images
The third is images or graphics. Bhatnagar, Mehta and Mitra (2002:165)
suggest that when selecting or making graphics for a storyboard, it is better to
choose graphics that convey the message that developer wish to convey. Lee and
Owens (2004:127) also state that graphics should not detract textual information
and should be similar in size and placement.
4. Animation
The fourth is animation. Mishra and Reddi (2003:49) states that animation
is designed as a simulation of movement created by displaying series of pictures
or frames. Bhatnagar, Mehta and Mitra (2002:166) add that some animation can
be used to grab the attention of the usr in a static screen. Animation can be used to
describe events or processes that cannot be videotaped. Weiss, Knowlton and
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Morrison (2002:467-468) states five functions of animation in interactive
multimedia. Animation is used to make instruction attractive to students to gain
the attention of students and to signal salient points such as switching topics, to
motivate students when an incorrect answer is given, to provide a concrete
reference and a visual context for ideas, and to provide a conceptual
understanding.
5. Video
The last but not least element is digital video. Mishra and Reddi
(2004:167) state that video has an innate ability to engross people and to persuade
them. They also recommend two choices of video in interactive multimedia by
use very short video clips (not exceeding a minute or two) and highly compressed
video files like MPEG or AVI files that can be transformed to MPEG files.
d. Interactive Multimedia for Vocabulary Learning
The development of technology makes multimedia becomes an issue in the
teaching of English especially vocabulary. The use of multimedia in the teaching
and learning process is expected to enhance the students’ attitude towards English
learning and to improve students’ vocabulary skill.
Hai-peng and Li jing (2007, vol. 5:8) in their study states that vocabulary
acquisition under multi-media environment can improve the vocabulary teaching
efficiency and extend students’ vocabulary, and it is also of great help in
improving students’ English level as a whole, for teaching-software usually
carries the voices of native-speakers with rich context. It helps the learners foster
a nice linguistics intuition.
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Meanwhile Kayaoglu, Akbas, and Ozturk (2011, vol. 10:2) states in their
research findings that the application of animation, as one of multimedia, in the
class makes the students become aware of its contribution to their vocabulary
knowledge. They wanted to see such kind of activities more often since they
attracted students’ attention and motivated them for learning.
In summary, it can be concluded that the integration of multimedia in
teaching vocabulary is beneficial on improving the students’ vocabulary skills. It
also changes the students’ attitude towards vocabulary learning. The developed
multimedia in this study is also expected to make the teaching and learning
process of vocabulary become more interesting and vivid.
B. Relevant Studies
Some researchers had researched on the studies related to developing
vocabulary learning multimedia. Lauc (2006:119) who conducted a descriptive
study stated, in his reseach result, that the group of learners dealing with the
multimedia conveyed considerably better results than the other group of learners
in learning vocabulary. It means that the use of multimedia in teaching and
learning process may enhance learners’ motivation to learn vocabulary.
The findings of study, that was conducted by Nuradila (2014), showed that
learners want to learn vocabulary in order to understand the difficult terms so that
they are able to comprehend texts. The existence of multimedia can help them to
learn vocabulary because it is more effective than having the difficult words
written on their textbooks because the interactive multimedia covers not only the
meanings and spellings of the words but also the pronunciation. The vocabulary
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learning multimedia that was developed by Nuradila had been judged by experts
and was proven to be appropriate to be applied in teaching and learning process.
Those studies’ results indicate that developing interactive learning
multimedia is needed to provide learners appropriate vocabulary learning
materials and media.
C. Conceptual Framework
Vocabulary can be considered as an important part of learning language
since it is the basic skill to understand texts so it is great value for giving
vocabulary a high attention in the learning process. The purpose of
communication is to convey meaning from one person to another. By knowing the
words even without incorrect grammar, somebody still can convey the meaning of
his or her texts.
Nation (2001) states that there are four categories of vocabulary in the
non-fiction text: high frequency words, academic words, technical words and low-
frequency words. High-frequency words are almost 80% of the running words in
the text. High-frequency words in this study refer to the common words learnt by
students of Grade VIII in their English learning.
To be able to develop learning media for teaching vocabulary, some
techniques and activities are used. The techniques which are possible to be
adapted in interactive multimedia are grouping, using illustrations, pictures,
photos and flashcard, using actions, mime, expressions and gestures, explaining,
describing, translating, listening to specific phonological information, observing
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the written form, noticing grammatical information, classifying, giving
instructions, picture dictation, word searches, sequencing and labeling.
Related to the development of the interactive multimedia, there are some
aspects in multimedia such as text, audio, images, animation and video. The text
is functioned as the main medium to deliver the material. The second element is
audio that can be used as narration, background music to reinforce the message
and to set the students’ moods. The third element is graphics that enrich a
multimedia presentation with its colour, texture and pattern. The fourth element is
animation also benefits for multimedia presentation but it should not distract the
students’ attention. The last is video as a supporting tool in presenting the
materials.
In this research, the interactive multimedia is expected to make the
teaching and learning process of vocabulary more fun and interesting so that the
students will not have difficulties to understand texts in English. The students will
learn the words’ meaning, form, and uses through practice activities. The tasks are
in the form of matching activities, sorting categories, fill-in-the-blank activities,
and pictorial schemata.
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CHAPTER III
RESEARCH METHODS
In this chapter, there are discussions about the methodological steps which
underlie this study. Therefore, the research design, research subject, research
setting, research instrument, data collection techniques, data analysis techniques,
and research procedure will be presented further.
A. Type of Study
The objectives of this study is to develop an effective product that can be
applied for the educational program. The research of this study is classified into
Research and Development (R & D). According to Seels & Richey in Richey,
Klein and Nelson (2004: 1099), the purpose of R & D is designing, developing
and evaluating instructional programs, processes and productsthat must meet the
criteria of internal consistency and effectiveness. The product of this research is
an interactive learning multimedia for teaching vocabulary for Grade VIII
students of Junior High School.
B. Research Setting
The research was conducted in April 2013 at SMP N 1 Wonosari which is
located at Jln. Kolonel Sugiyono No. 35B, Wonosari, Gunungkidul. There were
three classes of eighth grade in this school. Each class consists of 24 students.
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C. Research Respondents
The respondents of this research were two classes or 48 people of grade
eight students of SMP N 1 Wonosari. This school is selected because some
facilities can support the use of technology such as LCD projectors and a
computer set in every class. The computer laboratory is also available.
D. Research Procedure
This study adapted the Lee and Owens Model (2004: 3-264) to develop the
multimedia. This model consists of five stages. Originally the stages are needs
assessment or analysis, design, development, implementation and evaluation.
However, the resecaher adapted it into needs assessment or analysis, design,
development and evaluation. The procedure is explained as follows.
1. Needs assessment or analysis
There are two phases in this stage. The first phase is needs assessment. In
this phase, the developer decided the goal of this study and identified the problem
and ways to solve the problem. The second phase is front-end analysis. In this
phase, the developer determined the target population, the authoring software used
to develop the program and to deliver it, the environment in the school that is used
for trying-out, the macro skills, the standard competence and the basic of
competence, the appropriate delivery medium and available materials which need
to be developed.
2. Design
There are three parts in this stage. The first is writing the draft of the
material. Materials related to this study were developed. The developer also
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classified the material presentation. The second is flowcharting. After the draft of
the material was created, the next step was making the flowchart. Flowchart is a
symbol or picture which depicts the server of steps representing a processing
activity. It usually links one page to another. The last is storyboarding. After the
flowcharts were created, the developer made the storyboard. It describes how
every screen in the presentation would be displayed.
3. Development
There are three phases on this stage. The first is material collecting. In this
phase, the texts, audios and pictures were collected. The second is integrating the
material into the program. In this stage, the developer used the authoring software
such as Macromedia Flash CS3, Any Audio Converter and other supporting
programs to integrate the material into the program. The result of this stage is
called as the first product. The third is evaluation by Expert Judgment. At this
stage, the first product is evaluated by the material and media expert through
questionnaire. The purpose is to create the second product.
E. Data Collecting Techniques
In this study, the data were collected through questionnaires and interview.
Firstly, the needs analysis questionnaire was used to gather the data of the target
and learning needs in learning vocabulary. The learners were asked to answer
several questions related to their characteristics and needs in learning vocabulary
by choosing one or more options from several options provided. However, they
were also allowed to give other answers related to the questions.
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Secondly, opinions and suggestions from the experts were asked through
the expert judgements questionnaire to find the appropriateness of the designed
materials.
F. Research Instruments
In collecting the data, questionnaires were distributed to the students and
materials experts. There were two types of questionnaires used in this research.
Those were the needs analysis questionnaire and expert judgement questionnaire.
The questionnaires can be found in Appendix A.
The need analysis questionnaire was distributed to find out the target needs
and the learning needs of the students at SMP N 1 Wonosari Grade VIII. The
questionnaire is adapted from Hutchinson and Waters (1987), Brewster and Ellis
(2002) and Nunan (2004).
Table 2: The Organization of the Needs Analysis Questionnaire.
Aspect The purpose of the questions References
Necessities
To find out the type of needs by the
demands of the target situation.
Hutchinson and
Waters (1987)
Lacks
To find out the gap between learners’
proficiency and the demand of the
target situation.
Hutchinson and
Waters (1987)
Wants
To find out the learners’ needs of
learning English.
Hutchinson and
Waters (1987)
Goal
To find out the reason of learning
English
Hutchinson and
Waters (1987)
Input
To find out the suitable input for
English learning materials that students
want the most
Brewster and
Ellis (2002)
Procedures To find out the suitable procedures that Nunan (2004)
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students want the most
Setting
To find out the desired class
management of doing the activities of
English learning materials
(individually, in pairs, or in groups)
Nunan (2004),
Hutchinson and
Waters (1987)
Learners’ role
To find out the role of the learner in
the learning process
Nunan (2004)
Teachers’ role
To find out the role of the teacher in
doing the tasks
Nunan (2004)
Questionnaire for expert judgment is used to obtain comments and
suggestions from materials and multimedia experts. It is adapted from BSNP and
Stemler (1997).
Table 3: The Organization of the Expert Judgement Questionnaire.
No The purpose of the questions References
1. To find out the appropriateness of the content in the
materials
BSNP
2. To find out the appropriateness of the language in the
materials
BSNP
3. To find out the appropriateness of the methodology in
the materials
BSNP
4. To find out the appropriateness of the multimedia Stemler (1997)
The results of the questionnaire were used to revise the first draft of
product. The validity of the product’s content and appearence was gained from the
expert judgement. The experts were asked to state whether the product is
appropriate or not to be appllied in teaching and learning process. They also were
asked to give suggestions on what aspects the product had to be revised. The
validity of this reseacch product can be found in Appendix B.
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G. Data Analysis Technique
There are two kinds of data in this research, i.e. quantitative data and
qualitative data. Both data were collected through questionnaires. This research
was using two kinds of questionnaires, which were analysed differently. The data
of needs analysis questionnaire were analysed using percentages. The expert
judgement data analysis used frequencies and descriptive statistics.
Descriptive statistics according to Brown (2001) referred to a set of
procedures that are used to describe or characterize the answers of a group of
respondents to numerically coded questions. In this case, central tendency
measure was used to analyse the data. The central tendency measure which was
used in the research is the mean.
In classifying the category of the mean, theory proposed by Suharto (2006)
about quantitative data conversion was used. The conversion was presented in
Table 4 below.
Table 4: Quantitative Data Conversion (Suharto, 2006)
Scales Categories Interval of Mean
5 Strongly agree 4.20-5.00
4 Agree 3.40-4.19
3 Neither agree or disagree 2.60-3.39
2 Disagree 1.80-2.59
1 Strongly disagree 1.00-1.79
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CHAPTER IV
RESEARCH FINDINGS AND DISCUSSION
This chapter presents the findings of the research. It covers the results of
the needs analysis, the course grid, the first draft of the materials, the review by
the experts, and the second draft of the materials.
A. Research Findings
1. The Needs Analysis
Need analysis is the first stage of this study. The results are used to design
the course grid of learning materials.
a. Target needs
1) Necessities
Necessities are considered to be what the learner has to know in order to
function effectively in the target situation. Table 5 below shows that 56.25% of
students need to learn vocabulary to be able to comprehend English texts.
Table 5: The Data of the Target Needs (Necessities)
Aspects Question Items N (%)
Necessities The students
need to learn
vocabulary....
a. to interpret English words
correctly.
3 6.25
b. to use the words correctly. 12 25
c. to increase the number of
English words they know.
6 12.5
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d. to comprehend English texts. 27 56.25
e. others: 0 0
2) Lacks
‘Lacks’ refers to the gap between what the learners already know and
what the learners do not know. The students’ lacks are described in the table
below.
Table 6: The Data of the Target Needs (Lacks)
Aspect Questions Items N (%)
Lacks The students’
ability to
pronounce
English words
is....
a. very poor 4 8.33
b. poor 33 68.7
c. good 7 14.58
d. very good 2 4.17
The students’
ability to spell
English words
is....
a. very poor 3 6.25
b. poor 11 22.92
c. good 26 54.17
d. very good 9 18.75
The students’
ability to use
English words in
sentences is....
a. very poor 11 22.92
b. poor 21 43.75
c. good 10 20.83
d. very good 6 12.5
The students’
ability to
a. very poor 3 6.25
b. poor 7 14.58
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differentiate
parts of speech
of English words
is.....
c. good 31 64.58
d. very good 7 14.58
The data shows that the students’ ability to pronounce and use the words
in sentences are poor. About 50% of the students have difficulties in those
aspects. On the other hand, the students’ ability to spell and differentiate the
English words is good.
3) Wants
‘Wants’ is related to the learners’ expectation after finishing their study.
Data in table 7 shows that 100% of the students learn vocabulary skill to be able
to pronounce and spell the words correctly, to use the words in sentence and to
differentiate the words’ part of speech.
Table 7: The Data of the Target Needs (Wants)
Aspects Question Items N (%)
Necessities The students
learn
vocabulary....
(Choosing more
than one answers
is allowed.)
a. to pronounce the words
correctly.
48 100
b. to spell and write the words
correctly.
48 100
c. to be able to use correct words
in a sentence.
48 100
d. to differentiate the parts of 48 100
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speech of words.
e. others: 0 0
b. Learning needs
1) Input
Inputs’ refers to the spoken, written and visual data that learners work
within the course of completing a task. The data of input chosen by students are
presented below.
Table 8: The Data of the Learning Needs (Input)
Aspect Questions Items N (%)
Input The desired input for
vocabulary leaning in
interactive multimedia
is ….
(Choosing more than
one answers is allowed.)
a. pictures 36 75
b. audio 5 10.42
c. video/animation 2 4.17
d. short stories. 16 33.33
e. others: 0 0
The topic of the input
for vocabulary
learning through
interactive multimedia
is ....
(Choosing more than
one answers is allowed.)
a. school life 27 56.25
b. environment 9 18.75
c. science and
technology
15 31.25
d. health 2 4.17
e. others 0 0
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The desired number of
words in one unit is....
a. ± 10 – 20 words 48 100
b. ± 20 – 30 words 0 0
c. ± 30 – 40 words 0 0
d. ± 40 – 50 words 0 0
Table 8 above proves that in term of the input of the vocabulary
multimedia, 33.33% of students desire to have short stories as the input. However,
it does not mean that there will no pictures and audios in the multimedia because
for the pronunciation learning, those two aspects cannot be left out, especially the
audios. In term of the numbers of words they want to study in one unit, 100%
want the words are only ± 10 – 20 words. As the topic of the input, 56% students
choose ‘school life’ as the topic of the input.
2) Procedures
Procedures specify what learners will actually do with the inputs that
form the point of departure for the learning task. Table 9 shows that 67% of
students want to learn vocabulary through activity of matching the meaning of
words with the help of pictures and rearranging jumbled letters into a correct
word. Some students also want the activity of finding words in compiled jumbled
letters. It indicates that the students want to have fun activities in their vocabulary
learning.
Table 9: The Data of the Learning Needs (Procedures)
Aspect Question Items N (%)
Procedures The type of a. Finding the meaning of the 0 0
37
activity for
learning
vocabulary
through
interactive
multimedia is
…..
(Choosing more
than one
answers is
allowed.)
words in dictionary
b. Matching the meaning of the
words with the correct
pictures.
32 66.7
c. Dragging words to complete
incomplete sentences .
6 12.5
d. Rearranging jumbled letters
into correct word.
21 43.75
e. Filling crossword puzzles. 17 35.42
f. Finding words within
compiled letters.
12 25
g. Playing scramble 3 6.25
h. Others: 0 0
3) Setting
Settings refer to the classroom arrangement in completing the task. It also
requires consideration of whether the task is to be carried out solely of partly
outside the classroom. The table bellow explains the setting of learning that the
students want.
Table 10: The Data of the Learning Needs (Setting)
Aspect Questions Items N (%)
Setting The students
learn
a. individually 38 79.67
b. in pairs 4 8.33
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vocabulary
learning
through
interactive
multimedia
….
c. in groups 0 0
d. variously 6 12.5
The data above shows that 79.67% of students wanted to learn
individually. The number of students who chose to do the tasks individually rather
than in pairs or in groups indicates it.
4) Learner role
Learner role refers to what the learners need to do in completing the task.
The following table shows that 70.83% students want to be the performers who do
the tasks by themselves.
Table 11: The Data of the Learning Needs (Learner Role)
Aspect Question Items N (%)
Learner Role In the learning
process, I
would prefer to
be ….
a. a listener 13 27.08
b. a performer. 34 70.83
c. an adviser. 1 2.08
d. others: 0 0
5) Teacher role
Teacher’s role refers to the types of functions teachers are expected to
fulfil. Table 12 shows that 100% of the students want the teacher to explain the
steps to do the tasks and the goal of the tasks.
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Table 12: The Data of the Learning Needs (Teacher Role)
Aspect Questions Items N (%)
Teacher Role When having a
difficulty in
doing the tasks,
the students
want the
teacher to ...
(Choosing more
than one
answers is
allowed.)
a. explain the steps to do the
tasks
48 100
b. explain the goal of the
activity.
11 22.92
c. give examples of how to do
the tasks.
27 56.25
c. Description of Media
The last component of the needs analysis is description of media. There
are six questions about the media in the needs analysis questionnaire. The
questions help the researcher to develop the interactive multimedia based in what
the students prefer. The table below shows the result of the questionnaire related
to the multimedia.
Table 13: The Data of Media Aspects
Aspect Questions Items N (%)
Multimedia The
background of
a. The same background on
every pages.
23 47.92
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multimedia
that the
students want
is ....
b. Different background on
every pages.
9 18.75
c. A variation of two
backgrounds.
16 33.33
d. A variation of four
backgrounds.
0 0
e. Others 0 0
The font size
used in
multimedia is
....
a. 12 to 14 31 64.58
b. 15 to 17 14 29.17
c. 18 to 20 3 6.25
d. Others 0 0
Type of font
used in
multimedia is
....
a. Comic Sans MS 16 33.33
b. Times New Roman 31 64.58
c. Lucida Console 0 0
d. Century 0 0
e. Others : varied 1 2.08
The colour of
the font is ....
a. The same 10 20.83
b. Different for important
information
31 64.58
c. Contrast colour with the
background
7 14.58
d. Others 0 0
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The use of
pictures to
support the
materials is ....
a. not needed 0 0
b. sometimes needed 0 0
c. needed 48 100
The use of
backsound in
multimedia is
....
a. not needed 4 8.33
b. sometimes needed 12 25
c. needed 30 62.5
Table 13 indicates that the students want the same background on every
pages of multimedia. Times New Roman with 12 to 14 in size is kind of font
which the students like most. The colour of the font should be different for
important information according the students’ preference. The use of pictures and
back sound in multimedia is needed to make it more attractive.
2. The Course Grid
After the questionnaire of needs analysis is analyzed, the course grid is
developed. It is developed based on the results of the needs analysis questionnaire.
The standard of competence and basic competences of learning vocabulary on
teaching reading to grade eight students in semester 1 are also considered. The
course grid is used as a guide to design the materials.
The course grid consists of standard of competences and basic
competences, indicators, unit titles, topics, language funtion or text, language
focus (word’s meaning, word’s form, and word’s grammar), procedures and input.
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The procedures are developed based on the framework of Calce-Murcia’s 3C’s
approach. The complete course grid of this study is in Appendix C.
3. Unit Design
After the course grid is written, the materials are developed. The materials
consist of two units. Each unit has overview, main activities and summary. The
overview consists of an introduction of the unit. The main activities consist of
activities which are divided into Conveying-Meaning activities, Checking-
Understanding activities and Consolidation activities. In Conveying-Meaning
activities, students study some words that are commonly used in describing the
topic. The checking-understanding activities let students to check their
understanding towards their study in previous activities. In this phase, they will
get a direct feedback on their answers to some questions. In consolidation
activities, students are given a descriptive text and asked to answer the questions.
The feedback will be shown after they finish doing the test and it will show
whether the students need to retake their test or not. The summary is also provided
at the end of every unit. It gives students brief explanation about what they
already learn.
The title of Unit 1 is “My Pet”. In this unit, students are expected to learn
some words related to a descriptive text. Students learn kinds of pet, the physical
appearance and characteristics of some certain pets. The title of Unit 2 is “So
Handsome”. In this unit, students learn some words related to a descriptive text
about describing people, such as the physical appearance of people and their
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characters. In both units, students are expected to learn words’ spelling,
pronunciation and parts of speech.
4. Flowchart
After the draft of materials is created, flowcharts are made. Flowchart is a
symbol or pictures which depicts the server of steps representing a processing
activity. This serves as a roadmap of interactive multimedia. It usually links one
page to another. The flowchart can be seen in Appendix D.
5. The First Draft of the Interactive Multimedia
The first draft of materials is developed referring to the unit design. The
descriptions of basic part of the first draft of the multimedia are presented below.
a) Welcome Screen
Welcome screen is the first screen which appears when the program is
used. It contains a countdown from three to one. Below is the picture of the
screen.
Figure 1: Welcome Screen
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b) Start Screen
The page presented after the welcome screen is start screen. It contains the
title of multimedia, identity of the designer, The Yogyakarta State University
Logo and start button. The picture of this screen is presented below.
Figure 2: Start screen
c) Main Page
Main page is where the users can access the features of multimedia. Yhis
page consist of title, clock and some buttons which link to other pages such as
unit, volume, references, author’s profile, help, goal and close button. There are
two unit buttons: Unit 1 and Unit 2. Volume button is used to adjust the volume of
the music or recordings. The picture of the page is provided below.
Figure 3: Main screen
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d) Unit Page
This is the page where users can access the tasks on the chosen unit screen
by clicking the buttons of the activities. The pages the two units are similar. All
pages have unit title, tasks and summary button. The picture of the page is
presented below.
Figure 4: Unit page
e) Activity 1
Activity 1 is an activity where learners are given opportunity to learn some
words that related to the next text. The page consists of task instruction, words’
meaning activities and speaker buttons to listen the pronunciation of the words.
The picture of the page is provided below.
Figure 5: Activity 1
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f) Activity 2
In this activity, the learners are provided with a descriptive text about a
pet. In addition, they are asked to answer some questions based on the text. There
are five questions in total and presented in different frames but all of the frames
share same display. The picture of the screen is presented below.
Figure 6: Activity 2
g) Activity 3
In this page learners study some words that are commonly used in a
descriptive text about describing pets. This page consists five frames which share
a same template. Pictures and word’s buttons are used to present the meaning of
the word. By clicking on the pictures and buttons, learners can hear how the
words are pronounced. The picture of Activity 3 is presented below.
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Figure 7: Activity 3
h) Activity 4
In activity 4, learners are asked to listen to a certain recording containing a
noun phrase audio then answer multiple-choice questions by clicking the correct
picture. The picture of the activity is provided below.
Figure 8: Activity 4
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i) Activity 5
In activity 5, learners are asked to rearrange jumbled letters into a correct
noun phrase. The activity instruction, the summit and reset buttons can be found
in this page. Summit button is used to summit the answers and reset button is used
to reset the answers so that the learners can try to answer again. The picture of the
activity is presented below.
Figure 9: Activity 5
j) Activity 6
In this activity, learners are asked to listen to a sentence then choose the
answer by clicking the correct picture. The feedback will be shown after the
learners answer the questions. Below is the print screen of Activity 6.
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Figure 10: Activity 6
k) Activity 7
To do this activity, learners have to write the part of speech of the word
given. The instruction, summit and reset button can be found in this activity. The
picture of Activity 7 is presented below.
Figure 11: Activity 7
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l) Activity 8
Activity 8 consists of three kinds of frame: main frame (Figure 13),
questions frame (Figure 14) and score frame (Figure 15). In main frame, learners
are asked to enter their name and click the start button. There are ten questions to
answer. Every answer has ten points to add to the final score. Learners can see
their score in score frame. When they do not pass the passing score, the “try
again’ sign will appear under their score. Below is the print screen of the activity.
Figure 12: Activity 8, Frame 1
Figure 13: Activity 8, Frame 2
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Figure 14: Activity 8, Frame 3
m) Summary
In this activity, learners are shown the summary of what they have already
learnt in unit 1. The print screen of the summary is presented below.
Figure 15: Summary
6. The Review of the First Draft by the Experts
After all units are developed, the multimedia is reviewed by the material
expert and media expert. The feedbacks from the experts are used to design the
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final draft of the media and to assess whether the multimedia is appropriate or not.
The questionnaires for the experts can be seen in Appendix A.
a. The Review from Material Expert
1) Evaluation
The material expert or content expert suggests that some changes in the
media should be made. The first is to give more variation on the tasks because the
current tasks are too simple and cannot accommodate the learners of becoming
autonomous learners. Third is to give the goal of the study and the indicators of
the study in the beginning of the units. Fourth one is to always give feedback to
the learners in every activity.
The next is to give more details in summary. The last is to revise some
instructions in Activity 6 from “Click the speaker icon to listen a words phrase
and choose by clicking the correct picture” into “Click the speaker icon to listen to
a sentence and answer by clicking the correct picture.”
2) Validation
The material or content expert validates the material through a
questionnaire by giving scores to each unit of the material. The results of the
questionnaire were analysed using descriptive statistic. The central tendency
which was applied in this study is the mean. In classifying the category, the mean
was converted into frequencies of agreement.
a) Validation of Unit 1
The table below presents the descriptive statistic of materials expert’s
opinion related to the appropriateness of Unit 1.
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(1) The appropriateness of the content
Table 14: The Descriptive statistic of expert’s opinion on the appropriateness of
the contents of Unit 1
No. Items Means( )
Description of
Agreement
1 The appropriateness of the contents. 4 Agree
2 The supporting materials. 4 Agree
The appropriateness of the contents of the materials can be achieved if it
shows the mean value of 4.00. Table 14 above is the summary from the expert
judgment questionnaire which covers two general items of content
appropriateness. Based on the table above, Unit 1 had achieved the
appropriateness in term of contents. The appropriateness had been approved by
materials expert.
(2) The appropriateness of the language
Table 15: The descriptive statistic of expert’s opinion on the appropriateness of
the language used in Unit 1
No. Items Means
( )
Description of
Agreement
1 The appropriateness to the learners’
language development.
4 Agree
2 The use of communicative language. 4 Agree
3 The accuracy of the language. 4 Agree
Table 15 shows the opinion of the material expert about the language
which is used in Unit 1. The expert generally agreed on the appropriateness of
language used in Unit 1. It is shown on the table that the language appropriateness
was achieved by Unit 1 as the mean value is 4.00.
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(3) The appropriateness of materials presentation
Table 16: The descriptive statistic of expert’s opinion on the appropriateness of
the materials presentation of Unit 1
No. Items Means
( )
Description of
Agreement
1 The technique of presentation. 3.5 Agree
2 Learning presentation. 3 Neither agree
nor disagree
3 Supporting Techniques of presentation 4 Agree
Based on the table above, the expert generally agrees on the
appropriateness of materials presentation of Unit 1. It is shown on the table that
the overall standards about materials presentation appropriateness were
accomplished by Unit 1 as the lowest value of the mean is 3. The problem is that
there is no feedback given in the materials and some of the activities are
monotonous.
Finally, the conclusion is despite there are problems with the learning
presentation; the materials expert gives an agreement on the appropriateness of
Unit 1 with some advices.
b) Validation of Unit 2
The table below presents the descriptive statistic of materials expert’s
opinion related to the appropriateness of Unit 2.
(1) The appropriateness of the content
Table 17: The Descriptive statistic of expert’s opinion on the appropriateness of
the contents of Unit 2
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No. Items Means( )
Description of
Agreement
1 The appropriateness of the contents. 4 Agree
2 The supporting materials. 4 Agree
Based on the table above, Unit 2 had achieved the appropriateness in term
of contents. The appropriateness had been approved by materials expert.
(2) The appropriateness of the language
Table 18: The descriptive statistic of expert’s opinion on the appropriateness of
the language used in Unit 2
No. Items Means
( )
Description of
Agreement
1 The appropriateness to the learners’
language development.
4 Agree
2 The use of communicative language. 4 Agree
3 The accuracy of the language. 4 Agree
Table 18 shows the opinion of the material expert about the language
which is used in Unit 2. The expert generally agreed on the appropriateness of
language used in Unit 2. It is shown on the table that the language appropriateness
was achieved by Unit 2 as the mean value is 4.00.
(3) The appropriateness of materials presentation
Table 19: The descriptive statistic of expert’s opinion on the appropriateness of
the materials presentation of Unit 2
No. Items Means
( )
Description of
Agreement
1 The technique of presentation. 3.5 Agree
2 Learning presentation. 3 Neither Agree
nor disagree
3 Supporting Techniques of presentation 4 Agree
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Based on the table above, the expert generally agrees on the
appropriateness of materials presentation of Unit 2. It is shown on the table that
the overall standards about materials presentation appropriateness were
accomplished by Unit 2 as the lowest value of the mean is 3. The problem is same
with Unit 1 that there is no feedback given in the materials and some of the
activities are monotonous.
In conclusion, despite there are problems with the learning presentation
above, the materials expert gives an agreement on the appropriateness of Unit 2
with some consideration.
b. The Review from Media Expert
1) Evaluation
The media expert gives some suggestions related to elements of
multimedia. The first element is the volume. The volume bar does not work and
cannot be adjusted. The second one is the navigation. The Previous button has
been wrongly scripted so when it is clicked, the page does not back to previous
page but links to the next page instead.
2) Validation
Scores and feedback about the media are also obtained from questionnaire
filled by the media expert. The scores and the feedback are used to develop the
final draft of multimedia and decide whether the multimedia is already appropriate
or not. Multimedia is appropriate when the data of the mean values ( ) show that
they are Very Good, Good, or fair. The table below describes the descriptive
statistic of media expert validation.
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Table 20: The Descriptive Statistic of Media Expert Validation on the
Appropriateness of Multimedia
No. Element n Mean Explanation
Interface
1 General display 39 4.33 Very Good
2 Text 32 4.57 Very Good
3 Audio 12 4 Good
4 Animation and pictures 24 4.8 Very Good
Navigation
5 Functions of the buttons 12 4 Good
6 Completeness of the buttons 5 5 Very Good
The table above shows that the multimedia is appropriate for grade eight
students. It shows that the smallest mean is 4 (Good) and the biggest mean is 5
(Very Good). The multimedia is appropriate when the mean value ( ) 2.59 < ( )
< 5.00 (Suharto, 2006:52)
7. The Final Draft of the Interactive Multimedia
After the first product is reviewed by material and media experts, the final
product is developed. It is developed based on the suggestions made by the
experts in the questionnaire. The final draft of the multimedia can be seen in
Appendix E. Below is the table presenting several revisions of the multimedia.
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Table 21: The Revised Version of Interactive multimedia.
No. Print Screen of Multimedia Revision
1. An overview is added.
2. The instruction is
revised.
3. The summary is revised.
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4. The Volume is revised
and works properly.
5. The previous button is
revised and works
properly.
B. Discussion
Nowadays many Junior High Schools have facilitated by technology in
classroom but it does not mean that the technology is well-used by the teachers.
They use technology mostly in the form of power point presentation. So by
developing interactive learning multimedia which is appropriate with learners’
need and learning needs, it will maximize the use of technology as well as give
the students new learning experience.
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Needs analysis is conducted to obtain the data about target needs, learning
needs and the media. The results are used as a base to develop materials. Standard
of competences and basic competences are also considered in developing the
materials. From the needs analysis, it can be inferred that students learn
vocabulary in order to be able to understand English texts. The difficulty they
have when learning vocabulary is to know the meaning of the words and the
pronunciation. It becomes more difficult since there is no exposure in learning
vocabulary in the classroom.
It is also found that students want to study vocabulary through short stories
and pictures with less than 20 words in every unit. The topics of the texts that the
students want is school life. Students want to learn vocabulary through matching
the words into the correct pictures and rearrange jumbled letters into a good word.
In term of setting, they want to use the interactive vocabulary multimedia
individually. They expect the teacher to explain the steps to do the activities and
the goal of the activities.
In term of multimedia, students want the same background on every pages
in multimedia. Times New Roman and Comic Sans MS become the top two font
types the students liked. The colour of the font should be different for important
information according to the students’ preference. The use of pictures and
backsound in multimedia is needed.
Based on the findings above, two units of multimedia are developed. Both
units consist of 8 activities. The activities are graded and sequenced by Calce
Murcia’s 3C’s Approach. Each unit consists of introduction, main activities and
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summary. The introduction has an overview. The indicators are place in different
flash file in the form of Goal button. The main part consists of activities that are
divided into Conveying-meaning Activities, Checking-Understanding activities
and Consolidation activities. The summary is also provided at the end of every
unit.
The research findings show that the materials are good designed with
some consideration by the experts for both Unit 1 and Unit 2. It can be seen from
the mean value of each item of questionnaire, the range of the mean value from
the material expert is 3 to 4 for both units. The range of the mean value obtained
from media expert is 4 to 5. Based on the quantitative data conversion by Suharto
(2006:52), those ranges are in the Good and Very Good categories.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS
This chapter presents the conclusions of the research and the suggestions
to other parties.
A. Conclusions
The research findings and discussions in Chapter IV lead to the following
conclusion:
1. Target Needs
It is discovered that grade eight students of Junior High School learn
vocabulary in order to be able to understand English texts. The difficulty they
have when learning vocabulary is to know the meaning of the words and the
pronunciation.
2. Learning Needs
The students want to study vocabulary through short stories and pictures
with less than 20 words in every unit. The topics of the texts that the students
want are school life and science and technology. Students want to learn
vocabulary through matching the words into the correct pictures and rearrange
jumbled letters into a good word. In term of setting, they want to use the
interactive vocabulary multimedia individually. They expect the teacher to explain
the steps to do the activities and the goal of the activities.
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3. Media
In term of multimedia, students want the same background on every page
in multimedia. Times New Roman and Comic Sans MS become the top two font
types the students liked. The colour of the font should be different for important
information according to the students’ preference. The use of pictures and
backsound in multimedia is needed.
4. Appropriate Interactive Vocabulary Learning Multimedia Grade Eight
Students of Junior High School
Based on the need analysis, two units of multimedia are developed. Both
units consist of 8 activities. The activities are graded and sequenced by Calce
Murcia’s 3C’s Approach. Each unit consists of introduction, main activities and
summary. The introduction has an overview. The indicators are place in different
flash file in the form of Goal button. The main part consists of activities that are
divided into Conveying-meaning Activities, Checking-Understanding activities
and Consolidation activities. The summary is also provided at the end of every
unit.
B. Suggestions
1. To English Teachers
Since there are still limited interactive learning multimedia for English
materials that are appropriate with students’ needs, English teachers of junior high
school should try to develop it. In developing interactive multimedia, the theory of
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material development and interactive learning multimedia should be considered.
Moreover, research findings about effective interactive learning multimedia for
teaching should be referred.
2. To Other Researchers
This research only focuses on developing interactive multimedia for
teaching vocabulary for grade sight students of junior high school. Since there are
still other English skills, other researchers are expected to be able to develop
interactive learning multimedia for other English skills.
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Appendix A
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Analisis Kebutuhan Siswa Akan Pembelajaran Kosakata
Melalui Multimedia Pembelajaran Interaktif
Nama (optional) :
Sekolah : SMP ..............................
Jenis Kelamin : L / P (lingkari)
Isilah pertanyaan di bawah ini sesuai dengan keadaan kalian yang sebenarnya dengan
memberi tanda centang ( ) pada pilihan jawaban yang tersedia.
1. Untuk apa kamu belajar kosakata?
 Untuk mengartikan kata bahasa Inggris dengan bennar
 Untuk menggunakan kata dalam bahasa Inggris dengan benar
 Untuk menambah kosa kata bahasa Inggris
 Untuk memahami teks dalam bahasa Inggris
 Lainnya ....................................................
2. Bagaimana kemampuanmu dalam mengucapkan kata dalam bahasa inggris?
 Sangat kurang
 Kurang
 Bagus
 Sangat bagus
3. Bagaimana kemampuanmu dalam mengeja kata dalam bahasa inggris?
 Sangat kurang
 Kurang
 Bagus
 Sangat bagus
4. Bagaimana kemampuanmu dalam menggunakan kata dalam bahasa inggris di dalam
kalimat?
 Sangat kurang
 Kurang
 Bagus
 Sangat bagus
5. Bagaimana kemampuanmu dalam mengidentifikasi jenis kata dalam bahasa inggris?
 Sangat kurang
 Kurang
 Bagus
 Sangat bagus

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6. Kenapa kamu mau belajar kosa kata bahasa inggris? (Boleh diisi lebih dari satu)
 Agar dapat mengucapkan kata dalam bahasa inggris dengan benar
 Agar dapat mengeja dan menulis kata dalam bahasa inggris dengan benar
 Agar dapat mempergunakan kata bahasa inggris pada kalimat
 Agar dapat membedakan jenis kata dalam bahasa inggris
 Lainnya ..................................................
7. Input apa yang kalian inginkan dalam materi pembelajaran kosa-kata bahasa Inggris
dengan menggunakan multimedia interaktif? (dapat diisi lebih dari satu)
 Gambar
 Suara
 Video
 Cerita pendek
 Lainnya, ...................................................
8. Topik apa yang kalian inginkan dalam materi pembelajaran kosa-kata bahasa Inggris
dengan menggunakan multimedia interaktif? (dapat diisi lebih dari satu)
 Topik berkaitan dengan kehidupan sehari-hari (keluarga, sekolah, pengalaman
pribadi)
 Topik berkaitan dengan ilmu pengetahuan
 Topik berkaitan dengan teknologi
 Topik berkaitan dengan kehidupan politik
 Lain-lain, ..
9. Berapa banyak kata yang ingin Kalian pelajari dalam satu unit materi?
 ± 10-20 kata
 ± 20-30 kata
 ± 30-40 kata
 ± 40-50 kata
10. Pada saat belajar kosa kata bahasa inggris, kamu lebih suka mengerjakan tugas dengan
cara apa?
 Individu
 Berpasangan
 Berkelompok
 Variasi antara individu, berpasangan dan berkelompok
11. Pada saat pembelajaran kosa kata bahasa inggris denga menggunakan multimedia
interaktif, kamu ingin berperan menjadi apa?
 Pendengar
 Pelaksana
 Murid juga memberikan saran untuk guru dalam pembelajaran
 Lainnya, ....................................................................
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12. Ketika sedang belajar kosakata bahasa inggris dengan multimedia interaktif, apa yang
kamu harapkan dari guru?
 Mnjelaskan langkah-langkah yang harus dilakukan
 Menjelaskan tujuan dari aktivitas yang harus dilakukan
 Member contoh bagaimana melakukan aktivitas tersebut
 Lainnya,.............................................................
13. Kegiatan apa yang kalian inginkan dalam pembelajaran kosa-kata bahasa Inggris dengan
menggunakan multimedia interaktif? (dapat diisi lebih dari satu)
 Mencari arti kata bahasa Inggris ke dalam kamus
 Menjodohkan antara kata bahasa Inggris dengan gambar yang relevan
 Mengisi kalimat yang tidak lengkap dengan kata di dalam kotak
 Menyusun huruf yang sudah diacak-acak agar menjadi kata yang tepat
 Mengisi TTS
 Mencari kata yang tersembunyi dalam kumpulan huruf acak
 Tebak-tebakan kata
 Bermain scramble
 Lainnya,..................................................................
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14. Dalam proses pembelajaran bahasa Inggris dengan menggunakan multimedia
pembelajaran interaktif, bantuan apa yang kalian harapkan dari guru kalian?
(dapat diisi lebih dari satu)
 Menjelaskan langkah-langkah yang harus dilakukan dalam menggunakan
multimedia interaktif
 Memberikan tujuan pembelajaran dari aktivitas-aktivitas pada multimedia
interaktif
 Memberikan contoh cara mengerjakan aktivitas-aktivitas pada multimedia
interaktif
 Lain-lain, ...
15. Tampilan latar (background) seperti apa yang kalian inginkan pada
multimedia interaktif?
 Latar yang sama pada setiap halaman
 Latar yang berbeda pada setiap halaman
 Variasi dua latar
 Variasi empat latar
 Lain-lain, ….......
16. Berapa ukuran huruf yang kalian inginkan pada suatu multimedia interaktif?
 Ukuran 12 sampai 14
 Ukuran 15 sampai 17
 Ukuran 18 sampai 20
 Lain-lain, ….......
17. Jenis huruf apa yang sebaiknya digunakan pada multimedia interaktif?
 Comic Sans MS
 Times New Roman
 Lucida Console
 Century
 Lain-lain, ….......
 Tampilan warna huruf seperti apa yang sebaiknya digunakan pada
multimedia interaktif?Warna yang sama
 Warna yang berbeda untuk informasi-informasi yang penting
 Warna kontras dengan warna latar
 Lain-lain, ….......
18. Menurut kalian, perlukah adanya tampilan gambar-gambar yang mendukung
pemahaman terhadap materi pada multimedia interaktif?
 Tidak perlu
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 Kadang-kadang perlu
 Sangat perlu
19. Menurut kalian, perlukah adanya suara latar (backsound) pada multimedia
interaktif?
 Tidak perlu
 Kadang-kadang perlu
 Sangat perlu
* * * T E R I M A K A S I H * * *
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LEMBAR EVALUASI MATERI BAHASA INGGRIS
Pengantar
Kuesioner ini merupakan instrumen penilaian terhadap multimedia
pembelajaran bahasa Inggris berjudul Interactive Learning
Multimedia for Teaching Vocabulary for Junior High School
Students of Grade VIII yang saya kembangkan. Saya sangat
mengharapkan kesediaan dan partisipasi Bapak/Ibu untuk mengisi
kuesioner ini sebagai masukan atas materi yang dikembangkan. Atas
kesediaan dan patisipasinya, saya sampaikan banyak terimakasih.
Petujuk Pengisian
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan.
Keterangan:
SS = Sangat setuju TS = Tidak setuju
S = Setuju STS = Sangat tidak setuju
TT = Tidak tahu
I. KOMPONEN KELAYAKAN ISI
No. Pernyataan SS S TT TS STS
A. Kesesuaian Materi dengan SK dan KD
1 Materi yang dikembangkan sesuai
dengan SK dan KD untuk SMP kelas
VIII
2 Multimedia menyajikan cukup banyak
teks yang relevan dengan kebutuhan
JUDUL UNIT
(untuk Ahli Materi)
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peserta didik.
3 Materi mencakup fungsi sosial, unsur
dan struktur makna, dan fitur linguistik.
Saran perbaikan:
B. Materi Pendukung Pembelajaran
4 Bahan ajar (teks, tabel, gambar,
lampiran, dll.) untuk setiap jenis teks
relevan dengan topik yang dibahas.
5 Bahan ajar (teks, tabel, gambar,
lampiran, dll.) diambil dari sumber-
sumber yang terbaru sesuai topik yang
dibahas.
6 Teks dan tindak komunikatif
menjadikan peserta didik
mengembangkan kecakapan hidup.
Saran perbaikan:
II. KELAYAKAN BAHASA
No. Butir SS S TT TS STS
A. Kesesuaian Dengan Tingkat Perkembangan Peserta Didik
1 Bahasa yang digunakan dalam instruksi
sesuai dengan tingkat perkembangan
kognitif peserta didik.
2 Bahasa yang digunakan dalam
penjelasan sesuai dengan tingkat
perkembangan kognitif peserta didik.
3 Bahasa yang digunakan sesuai dengan
perkembangan kemampuan berbahasa
peserta didik.
Saran perbaikan:
B. Komunikatif
4 Bahasa yang digunakan disajikan
dengan jelas dan mudah dipahami oleh
peserta didik.
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Saran perbaikan:
C. Akurasi
5 Bahasa yang digunakan sesuai dengan
kaidah Bahasa Inggris yang benar.
Saran perbaikan:
III. KOMPONEN KELAYAKAN PENYAJIAN
No
.
Butir SS S TT TS STS
A. Teknik Penyajian
1 Materi yang dikembangkan menyajikan
bagian pembuka, kegiatan inti, evaluasi,
refleksi dan rangkuman secara
konsisten pada setiap bab/unit.
2 Tugas-tugas disajikan secara seimbang
pada setiap unit/bab.
3 Dalam bab/unit ini, tugas-tugas
disusun/diurutkan berdasarkan kaidah-
kaidah dalam pengambangan materi.
4 Bentuk penugasan dalam unit ini
disajikan secara beragam.
Saran perbaikan:
B. Penyajian Pembelajaran
5 Penyajian tugas-tugas dalam materi
yang dikembangkan mendorong siswa
untuk lebih mandiri.
6 Penyajian tugas-tugas dalam materi
yang dikembangkan mendorong siswa
untuk bertanggung jawab atas proses
belajarnya sendiri.
7 Penyajian materi dan tugas mendorong
peserta didik untuk mengenali
keberhasilan dan kekurangan mereka
dalam melaksanakan kegiatan belajar.
Saran perbaikan:
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C. Pendukung Teknik Penyajian
8 Materi memiliki bagian pendahulu.
9 Materi memiliki bagian isi.
10 Materi memiliki bagian penyudah.
Saran perbaikan:
Saran dan kritik terhadap materi yang telah dikembangkan:
1. Bagaimana pendapat Bapak/Ibu mengenai materi yang saya kembangkan?
____________________________________________________________
____________________________________________________________
______________
2. Apa saja kekurangan yang terdapat dalam materi yang saya kembangkan?
____________________________________________________________
____________________________________________________________
______________
3. Apa saran Bapak/Ibu untuk memperbaiki kekurangan tersebut?
____________________________________________________________
____________________________________________________________
______________
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Lembar Evaluasi Multimedia Interaktif Pembelajaran Bahasa Inggris
(Untuk Ahli Media)
Pengantar
Kuesioner ini merupakan instrumen penilaian terhadap multimedia
pembelajaran bahasa Inggris berjudul Interactive Learning
Multimedia For Teaching Vocabulary to Junior High School
Students of Grade VIII yang saya kembangkan. Saya sangat
mengharapkan kesudian dan partisipasi Bapak/Ibu untuk mengisi
kuesioner ini sebagai masukan atas materi yang dikembangkan. Atas
kesediaan dan patisipasinya, saya sampaikan banyak terimakasih.
Petujuk Pengisian
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan.
Keterangan:
SS = Sangat setuju TS = Tidak setuju
S = Setuju STS = Sangat tidak setuju
TT = Tidak tahu
IV. ANTARMUKA (INTERFACE)
No. Pernyataan SS S TT TS STS
A. Tampilan Umum
1 Resolusi multimedia sesuai dengan
resolusi monitor.
2 Penempatan gambar, animasi dan teks
tidak melebihi print area dari monitor.
3 Penampilan unsure tata letak secara
harmonis memiliki irama dan kesatuan
(unity)
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4 Penempatan unsure tata letak konsisten
berdasarkan pola.
5 Komposisi dan ukuran unsure tata letak
(judul, ilustrasi, tombol, dll.)
proporsional, seimbang dan seirama
dengan tata letak isi.
6 Media menampilkan pusat pandang
(center point) yang baik.
7 Warna unsure tata letak harmonis dan
memperjelas fungsi.
8 Bentuk, warna, ukuran dan proporsi
obyek sesuai realita.
9 Perpindahan dan pergerakan multimedia
halus.
Saran:
B. Teks
10 Tidak menggunakan terlalu banyak
kombinasi jenis huruf.
11 Jenis huruf yang digunakan pada teks
mudah dibaca.
12 Jenis huruf sesuai dengan isi buku dan
tidak menggunakan huruf hias
berlebihan,
13 Ukuran huruf yang digunakan tidak
terlalu kecil dan tidak terlalu besar,
14 Spasi yang digunakan tidak terlalu dekat
dan tidak terlalu jauh.
15 Teks ditata dengan rapi dan tidak
bertumpukan,
16 Pemisahan antar paragraf jelas.
Saran:
C. Audio
17 Audio yang digunakan dapat didengar
dengan jelas.
18 Volume audio tidak terlalu besar.
19 Audio yang digunakan sesuai dengan isi
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materi.
Saran:
D. Gambar dan animasi
20 Gambar yang digunakan sesuai dengan
materi.
21 Penataan gambar teratur dan rapi,
22 Penataan gambar tidak bertumpukan.
23 Animasi berjalan dengan baik,
24 Animasi yang digunakan sesuai dengan
materi.
Saran:
V. NAVIGASI
No. Pernyataan SS S TT TS STS
25 Fungsi tombol dapat diketahui dengan
mudah.
26 Tombol berfungsi dengan baik
27 Warna atau bentuk tobol berubah ketika
disorot atau ditekan.
28 Terdapat tombol untuk berpindah ke
frame atau scene tertentu.
Saran:
Saran dan kritik terhadap media yang telah dikembangkan:
1. Bagaimana pendapat Bapak/Ibu mengenai media yang saya
kembangkan?
____________________________________________________________
____________________________________________________________
Apa saja kekurangan yang terdapat dalam media yang saya
kembangkan?
____________________________________________________________
____________________________________________________________
2. Apa saran Bapak/Ibu untuk memperbaiki kekurangan tersebut?
____________________________________________________________
____________________________________________________________
__________________
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Appendix B
The Research Data
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Table 3: The Data of the Target Needs (Necessities)
Aspects Question Items N (%)
Necessities The students
need to learn
vocabulary....
a. to interpret English words
correctly.
3 6.25
b. to use the words correctly. 12 25
c. to increase the number of
English words they know.
6 12.5
d. to comprehend English texts. 27 56.25
e. others: 0 0
Table 4: The Data of the Target Needs (Lacks)
Aspect Questions Items N (%)
Lacks The students’
ability to
pronounce
English words
is....
a. very poor 4 8.33
b. poor 33 68.7
c. good 7 14.58
d. very good 2 4.17
The students’
ability to spell
English words
is....
a. very poor 3 6.25
b. poor 11 22.92
c. good 26 54.17
d. very good 9 18.75
The students’
ability to use
English words in
sentences is....
a. very poor 11 22.92
b. poor 21 43.75
c. good 10 20.83
d. very good 6 12.5
The students’
ability to
differentiate
parts of speech
a. very poor 3 6.25
b. poor 7 14.58
c. good 31 64.58
d. very good 7 14.58
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of English words
is.....
Table 5: The Data of the Target Needs (Wants)
Aspects Question Items N (%)
Necessities The students
learn
vocabulary....
(Choosing more
than one
answers is
allowed.)
a. to pronounce the words
correctly.
48 100
b. to spell and write the words
correctly.
48 100
c. to be able to use correct words
in a sentence.
48 100
d. to differentiate the parts of
speech of words.
48 100
e. others: 0 0
Table 6: The Data of the Learning Needs (Input)
Aspect Questions Items N (%)
Input The desired input for
vocabulary leaning in
interactive multimedia
is ….
(Choosing more than
one answers is
allowed.)
a. pictures 36 75
b. audio 5 10.42
c. video/animation 2 4.17
d. short stories. 16 33.33
e. others: 0 0
The topic of the input
for vocabulary
learning through
interactive multimedia
is ....
a. school life 27 56.25
b. environment 9 18.75
c. science and
technology
15 31.25
d. health 2 4.17
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(Choosing more than
one answers is
allowed.)
e. others 0 0
The desired number of
words in one unit is....
a. ± 10 – 20 words 48 100
b. ± 20 – 30 words 0 0
c. ± 30 – 40 words 0 0
d. ± 40 – 50 words 0 0
Table 7: The Data of the Learning Needs (Procedures)
Aspect Question Items N (%)
Procedures The type of
activity for
learning
vocabulary
through
interactive
multimedia is
…..
(Choosing
more than one
answers is
allowed.)
a. Finding the meaning of the
words in dictionary
0 0
b. Matching the meaning of the
words with the correct
pictures.
32 35.42
c. Dragging words to complete
incomplete sentences .
6 12.5
d. Rearranging jumbled letters
into correct word.
21 43.75
e. Filling crossword puzzles. 17 35.42
f. Finding words within
compiled letters.
12 25
g. Playing scramble 3 6.25
h. Others: 0 0
Table 8: The Data of the Learning Needs (Setting)
Aspect Questions Items N (%)
Setting The students
learn
a. individually 38 79.67
b. in pairs 4 8.33
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vocabulary
learning
through
interactive
multimedia
….
c. in groups 0 0
d. variously 6 12.5
Table 9: The Data of the Learning Needs (Learner Role)
Aspect Question Items N (%)
Learner Role In the learning
process, I
would prefer to
be ….
a. a listener 13 27.08
b. a performer. 34 70.83
c. an adviser. 1 2.08
d. others: 0 0
Table 10: The Data of the Learning Needs (Teacher Role)
Aspect Questions Items N (%)
Teacher Role When having a
difficulty in
doing the tasks,
the students
want the
teacher to ...
a. explain the steps to do the
tasks
48 100
b. explain the goal of the
activity.
11 22.92
c. give examples of how to do
the tasks.
27 56.25
Table 11: The Data of Media Aspects
Aspect Questions Items N (%)
Multimedia The
background of
multimedia
a. The same background on
every pages.
23 47.92
b. Different background on 9 18.75
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that the
students want
is ....
every pages.
c. A variation of two
backgrounds.
16 33.33
d. A variation of four
backgrounds.
0 0
e. others 0 0
The font size
used in
multimedia is
....
a. 12 to 14 31 64.58
b. 15 to 17 14 29.17
c. 18 to 20 3 6.25
d. others 0 0
Type of font
used in
multimedia is
....
a. Comic Sans MS 16 33.33
b. Times New Roman 31 64.58
c. Lucida Console 0 0
d. Century 0 0
e. Others : varied 1 2.08
The colour of
the font is ....
a. The same 10 20.83
b. Different for important
information
31 64.58
c. Contrast colour with the
background
7 14.58
d. others 0 0
The use of
pictures to
support the
materials is ....
a. not needed 0 0
b. sometimes needed 0 0
c. needed 48 100
The use of
backsound in
multimedia is
....
a. not needed 4 8.33
b. sometimes needed 12 25
c. needed 30 62.5
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DATA OF MATERIALS EXPERT QUESTIONNAIRE
UNIT 1
Table 12: The Descriptive statistic of expert’s opinion on the appropriateness of
the contents of Unit 1
No. Items Means( )
Description of
Agreement
1 The appropriateness of the contents. 4 Agree
2 The supporting materials. 4 Agree
Table 13: The descriptive statistic of expert’s opinion on the appropriateness of
the language used in Unit 1
No. Items Means
( )
Description of
Agreement
1 The appropriateness to the learners’
language development.
4 Agree
2 The use of communicative language. 4 Agree
3 The accuracy of the language. 4 Agree
Table 14: The descriptive statistic of expert’s opinion on the appropriateness of
the materials presentation of Unit 1
No. Items Means
( )
Description of
Agreement
1 The technique of presentation. 3.5 Agree
2 Learning presentation. 3 Neither Agree
nor Disagree
3 Supporting Techniques of presentation 4 Agree
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UNIT 2
Table 15: The Descriptive statistic of expert’s opinion on the appropriateness of
the contents of Unit 2
No. Items Means( )
Description of
Agreement
1 The appropriateness of the contents. 4 Agree
2 The supporting materials. 4 Agree
Table 16: The descriptive statistic of expert’s opinion on the appropriateness of
the language used in Unit 2
No. Items Means
( )
Description of
Agreement
1 The appropriateness to the learners’
language development.
4 Agree
2 The use of communicative language. 4 Agree
3 The accuracy of the language. 4 Agree
Table 17: The descriptive statistic of expert’s opinion on the appropriateness of
the materials presentation of Unit 2
No. Items Means
( )
Description of
Agreement
1 The technique of presentation. 3.5 Agree
2 Learning presentation. 3 Neither Agree
nor Disagree
3 Supporting Techniques of presentation 4 Agree
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DATA OF MEDIA EXPERT QUESTIONNAIRE
Table 18: The Descriptive Statistic of Media Expert Validation on the
Appropriateness of Multimedia
No. Element n Mean Explanation
Interface
1 General display 39 4.33 Very Good
2 Text 32 4.57 Very Good
3 Audio 12 4 Good
4 Animation and pictures 24 4.8 Very Good
Navigation
5 Functions of the buttons 12 4 Good
6 Completeness of the buttons 5 5 Very Good
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LEMBAR EVALUASI MATERI BAHASA INGGRIS
Pengantar
Kuesioner ini merupakan instrumen penilaian terhadap multimedia
pembelajaran bahasa Inggris berjudul Interactive Learning
Multimedia for Teaching Vocabulary for Junior High School
Students of Grade VIII yang saya kembangkan. Saya sangat
mengharapkan kesediaan dan partisipasi Bapak/Ibu untuk mengisi
kuesioner ini sebagai masukan atas materi yang dikembangkan. Atas
kesediaan dan patisipasinya, saya sampaikan banyak terimakasih.
Petujuk Pengisian
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan.
Keterangan:
SS = Sangat setuju TS = Tidak setuju
S = Setuju STS = Sangat tidak setuju
TT = Tidak tahu
I. KOMPONEN KELAYAKAN ISI
No. Pernyataan SS S TT TS STS
A. Kesesuaian Materi dengan SK dan KD
1 Materi yang dikembangkan sesuai
dengan SK dan KD untuk SMP kelas
VIII
2 Multimedia menyajikan cukup banyak
teks yang relevan dengan kebutuhan
peserta didik.
UNIT 2: MY PET
(untuk Ahli Materi)
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3 Materi mencakup fungsi sosial, unsur
dan struktur makna, dan fitur linguistik.
Saran perbaikan:
B. Materi Pendukung Pembelajaran
4 Bahan ajar (teks, tabel, gambar,
lampiran, dll.) untuk setiap jenis teks
relevan dengan topik yang dibahas.
5 Bahan ajar (teks, tabel, gambar,
lampiran, dll.) diambil dari sumber-
sumber yang terbaru sesuai topik yang
dibahas.
6 Teks dan tindak komunikatif
menjadikan peserta didik
mengembangkan kecakapan hidup.
Saran perbaikan:
II. KELAYAKAN BAHASA
No. Butir SS S TT TS STS
A. Kesesuaian Dengan Tingkat Perkembangan Peserta Didik
1 Bahasa yang digunakan dalam instruksi
sesuai dengan tingkat perkembangan
kognitif peserta didik.
2 Bahasa yang digunakan dalam
penjelasan sesuai dengan tingkat
perkembangan kognitif peserta didik.
3 Bahasa yang digunakan sesuai dengan
perkembangan kemampuan berbahasa
peserta didik.
Saran perbaikan:
B. Komunikatif
4 Bahasa yang digunakan disajikan
dengan jelas dan mudah dipahami oleh
peserta didik.
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Saran perbaikan:
C. Akurasi
5 Bahasa yang digunakan sesuai dengan
kaidah Bahasa Inggris yang benar.
Saran perbaikan:
III. KOMPONEN KELAYAKAN PENYAJIAN
No
.
Butir SS S TT TS STS
A. Teknik Penyajian
1 Materi yang dikembangkan menyajikan
bagian pembuka, kegiatan inti, evaluasi,
refleksi dan rangkuman secara
konsisten pada setiap bab/unit.
2 Tugas-tugas disajikan secara seimbang
pada setiap unit/bab.
3 Dalam bab/unit ini, tugas-tugas
disusun/diurutkan berdasarkan kaidah-
kaidah dalam pengambangan materi.
4 Bentuk penugasan dalam unit ini
disajikan secara beragam.
Saran perbaikan:
B. Penyajian Pembelajaran
5 Penyajian tugas-tugas dalam materi
yang dikembangkan mendorong siswa
untuk lebih mandiri.
6 Penyajian tugas-tugas dalam materi
yang dikembangkan mendorong siswa
untuk bertanggung jawab atas proses
belajarnya sendiri.
7 Penyajian materi dan tugas mendorong
peserta didik untuk mengenali
keberhasilan dan kekurangan mereka
dalam melaksanakan kegiatan belajar.
Saran perbaikan:
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C. Pendukung Teknik Penyajian
8 Materi memiliki bagian pendahulu.
9 Materi memiliki bagian isi.
10 Materi memiliki bagian penyudah.
Saran perbaikan:
Saran dan kritik terhadap materi yang telah dikembangkan:
1. Bagaimana pendapat Bapak/Ibu mengenai materi yang saya kembangkan?
____________________________________________________________
____________________________________________________________
______________
2. Apa saja kekurangan yang terdapat dalam materi yang saya kembangkan?
____________________________________________________________
____________________________________________________________
______________
3. Apa saran Bapak/Ibu untuk memperbaiki kekurangan tersebut?
____________________________________________________________
____________________________________________________________
______________
92
LEMBAR EVALUASI MATERI BAHASA INGGRIS
Pengantar
Kuesioner ini merupakan instrumen penilaian terhadap multimedia
pembelajaran bahasa Inggris berjudul Interactive Learning
Multimedia for Teaching Vocabulary for Junior High School
Students of Grade VIII yang saya kembangkan. Saya sangat
mengharapkan kesediaan dan partisipasi Bapak/Ibu untuk mengisi
kuesioner ini sebagai masukan atas materi yang dikembangkan. Atas
kesediaan dan patisipasinya, saya sampaikan banyak terimakasih.
Petujuk Pengisian
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan.
Keterangan:
SS = Sangat setuju TS = Tidak setuju
S = Setuju STS = Sangat tidak setuju
TT = Tidak tahu
IV. KOMPONEN KELAYAKAN ISI
No. Pernyataan SS S TT TS STS
A. Kesesuaian Materi dengan SK dan KD
1 Materi yang dikembangkan sesuai
dengan SK dan KD untuk SMP kelas
VIII
2 Multimedia menyajikan cukup banyak
teks yang relevan dengan kebutuhan
peserta didik.
UNIT 2: SO HANDSOME
(untuk Ahli Materi)
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3 Materi mencakup fungsi sosial, unsur
dan struktur makna, dan fitur linguistik.
Saran perbaikan:
B. Materi Pendukung Pembelajaran
4 Bahan ajar (teks, tabel, gambar,
lampiran, dll.) untuk setiap jenis teks
relevan dengan topik yang dibahas.
5 Bahan ajar (teks, tabel, gambar,
lampiran, dll.) diambil dari sumber-
sumber yang terbaru sesuai topik yang
dibahas.
6 Teks dan tindak komunikatif
menjadikan peserta didik
mengembangkan kecakapan hidup.
Saran perbaikan:
V. KELAYAKAN BAHASA
No. Butir SS S TT TS STS
A. Kesesuaian Dengan Tingkat Perkembangan Peserta Didik
1 Bahasa yang digunakan dalam instruksi
sesuai dengan tingkat perkembangan
kognitif peserta didik.
2 Bahasa yang digunakan dalam
penjelasan sesuai dengan tingkat
perkembangan kognitif peserta didik.
3 Bahasa yang digunakan sesuai dengan
perkembangan kemampuan berbahasa
peserta didik.
Saran perbaikan:
B. Komunikatif
4 Bahasa yang digunakan disajikan
dengan jelas dan mudah dipahami oleh
peserta didik.
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Saran perbaikan:
C. Akurasi
5 Bahasa yang digunakan sesuai dengan
kaidah Bahasa Inggris yang benar.
Saran perbaikan:
VI. KOMPONEN KELAYAKAN PENYAJIAN
No
.
Butir SS S TT TS STS
A. Teknik Penyajian
1 Materi yang dikembangkan menyajikan
bagian pembuka, kegiatan inti, evaluasi,
refleksi dan rangkuman secara
konsisten pada setiap bab/unit.
2 Tugas-tugas disajikan secara seimbang
pada setiap unit/bab.
3 Dalam bab/unit ini, tugas-tugas
disusun/diurutkan berdasarkan kaidah-
kaidah dalam pengambangan materi.
4 Bentuk penugasan dalam unit ini
disajikan secara beragam.
Saran perbaikan:
B. Penyajian Pembelajaran
5 Penyajian tugas-tugas dalam materi
yang dikembangkan mendorong siswa
untuk lebih mandiri.
6 Penyajian tugas-tugas dalam materi
yang dikembangkan mendorong siswa
untuk bertanggung jawab atas proses
belajarnya sendiri.
7 Penyajian materi dan tugas mendorong
peserta didik untuk mengenali
keberhasilan dan kekurangan mereka
dalam melaksanakan kegiatan belajar.
Saran perbaikan:
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C. Pendukung Teknik Penyajian
8 Materi memiliki bagian pendahulu.
9 Materi memiliki bagian isi.
10 Materi memiliki bagian penyudah.
Saran perbaikan:
Saran dan kritik terhadap materi yang telah dikembangkan:
1. Bagaimana pendapat Bapak/Ibu mengenai materi yang saya kembangkan?
____________________________________________________________
____________________________________________________________
______________
2. Apa saja kekurangan yang terdapat dalam materi yang saya kembangkan?
____________________________________________________________
____________________________________________________________
______________
3. Apa saran Bapak/Ibu untuk memperbaiki kekurangan tersebut?
____________________________________________________________
____________________________________________________________
______________
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Lembar Evaluasi Multimedia Interaktif Pembelajaran Bahasa Inggris
(Untuk Ahli Media)
Pengantar
Kuesioner ini merupakan instrumen penilaian terhadap multimedia
pembelajaran bahasa Inggris berjudul Interactive Learning
Multimedia For Teaching Vocabulary to Junior High School
Students of Grade VIII yang saya kembangkan. Saya sangat
mengharapkan kesudian dan partisipasi Bapak/Ibu untuk mengisi
kuesioner ini sebagai masukan atas materi yang dikembangkan. Atas
kesediaan dan patisipasinya, saya sampaikan banyak terimakasih.
Petujuk Pengisian
Berikut ini adalah butir-butir pernyataan yang berkaitan dengan
materi Bahasa Inggris yang telah dikembangkan. Bapak/Ibu
dipersilahkan untuk memberikan tanda centang (√) pada salah satu 
kolom SS, S, TS, TT atau STS pada tiap pernyataan yang ada pada
tabel. Mohon ditulis saran perbaikan pada ruang yang disediakan.
Keterangan:
SS = Sangat setuju TS = Tidak setuju
S = Setuju STS = Sangat tidak setuju
TT = Tidak tahu
I. ANTARMUKA (INTERFACE)
No. Pernyataan SS S TT TS STS
A. Tampilan Umum
1 Resolusi multimedia sesuai dengan
resolusi monitor.
2 Penempatan gambar, animasi dan teks
tidak melebihi print area dari monitor.
3 Penampilan unsure tata letak secara
harmonis memiliki irama dan kesatuan
(unity)
4 Penempatan unsure tata letak konsisten
berdasarkan pola.
5 Komposisi dan ukuran unsure tata letak
98
(judul, ilustrasi, tombol, dll.)
proporsional, seimbang dan seirama
dengan tata letak isi.
6 Media menampilkan pusat pandang
(center point) yang baik.
7 Warna unsure tata letak harmonis dan
memperjelas fungsi.
8 Bentuk, warna, ukuran dan proporsi
obyek sesuai realita.
9 Perpindahan dan pergerakan multimedia
halus.
Saran:
B. Teks
10 Tidak menggunakan terlalu banyak
kombinasi jenis huruf.
11 Jenis huruf yang digunakan pada teks
mudah dibaca.
12 Jenis huruf sesuai dengan isi buku dan
tidak menggunakan huruf hias
berlebihan,
13 Ukuran huruf yang digunakan tidak
terlalu kecil dan tidak terlalu besar,
14 Spasi yang digunakan tidak terlalu dekat
dan tidak terlalu jauh.
15 Teks ditata dengan rapi dan tidak
bertumpukan,
16 Pemisahan antar paragraf jelas.
Saran:
C. Audio
17 Audio yang digunakan dapat didengar
dengan jelas.
18 Volume audio tidak terlalu besar.
19 Audio yang digunakan sesuai dengan isi
materi.
Saran:
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D. Gambar dan animasi
20 Gambar yang digunakan sesuai dengan
materi.
21 Penataan gambar teratur dan rapi,
22 Penataan gambar tidak bertumpukan.
23 Animasi berjalan dengan baik,
24 Animasi yang digunakan sesuai dengan
materi.
Saran:
II. NAVIGASI
No. Pernyataan SS S TT TS STS
25 Fungsi tombol dapat diketahui dengan
mudah.
26 Tombol berfungsi dengan baik
27 Warna atau bentuk tobol berubah ketika
disorot atau ditekan.
28 Terdapat tombol untuk berpindah ke
frame atau scene tertentu.
Saran:
Saran dan kritik terhadap media yang telah dikembangkan:
1. Bagaimana pendapat Bapak/Ibu mengenai media yang saya
kembangkan?
____________________________________________________________
____________________________________________________________
2. Apa saja kekurangan yang terdapat dalam media yang saya
kembangkan?
____________________________________________________________
____________________________________________________________
3. Apa saran Bapak/Ibu untuk memperbaiki kekurangan tersebut?
____________________________________________________________
____________________________________________________________
__________________
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Appendix C
COURSE GRID
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THE COURSE GRID OF INTERACTIVE LEARNING MULTIMEDIA FOR TEACHING VOCABULARY FOR JUNIOR HIGH SCHOOL
STUDENTS GRADE VIII
School : Junior High School
Subject : English
Grade/ Semester : VIII/ 1
Competence Standard :
Membaca
5. Memahami makna teks tulis fungsional dan esei pendek sederhana berbentuk descriptive dan recount yang berkaitan dengan lingkungan
sekitar
Basic competence :
5.3 Merespon makna dan langkah retorika dalam esei pendek sederhana secara akurat, lancar dan berterima yang berkaitan dengan
lingkungan sekitar dalam teks berbentuk descriptive dan recount.
Unit Indicators Unit Title Topic Language
function/text
Language focus Activities Input texts
I 1. Students identify
the meaning of
the words based
on the context.
2. Students spell the
words available
in the descriptive
texts.
My Pet Animals Descriptive
texts
Word List:
Nouns:
- Animals, such as a
dog, a cat, fish, etc
Adjectives:
- Color, such as red,
brown, yellow, etc.
Verbs: such as have,
Opening activities
 Overview
Main Activities
Conveying-meaning
 Students study some
words related to the
Pictures and
sounds
Descriptive
texts:
‘My Dog
Brownie’ and
‘My Cat, Neko”
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3. Students choose
pictures based on
its spoken
pronunciation of
the words
available in the
descriptive texts.
4. Students identify
the part of speech
of the words in
the descriptive
texts provided.
5. Students answer
some detail
information from
descriptive texts.
love, like, etc. descriptive text to know
the words’ spelling,
pronunciation and part
of speech.
 Students read a
descriptive text entitled
‘My Dog, Brownie’.
 Students answering
some simple questions
to check their
understanding towards
the text given.
Checking-Understanding
 Students study some
common words used in
describing animal:
To check their
understanding in
studying words’
meaning, students match
the words to the correct
pictures.
To check their
understanding in
studying words’
spelling, students
arrange jumbled letters
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into a correct word.
To check their
understanding in
studying the part of
speech of the words,
students group some
words into their
category.
Consolidation
 Students answer some
questions based on a
descriptive text entitled
‘I have a cat’
Closing activities:
 Summary
2 1. Students identify
the meaning of
the words based
on the context.
2. Students spell the
words available
in the descriptive
texts.
3. Students choose
pictures based on
its spoken
So
Handsome
Part of the
Body
Descriptive
text
Word List:
Nouns:
- Part of the body such
as kinds of hair, kinds
of eyes, kind of nose,
etc.
Adjectives:
- Beautiful, handsome,
fat, thin, etc.
Verbs: such as have/has,
looks like etc.
Opening activities
 Overview: Students read
about what they are
going to learn in this unit
materials.
Main Activities
Conveying-meaning
Activities
 Students click some
words related to the
Pictures and
sounds
Descriptive
texts:
‘The Cute Mike’
and ‘Daniel
Jacob Radcliff”
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pronunciation of
the words
available in the
descriptive texts.
4. Students identify
the part of speech
of the words in
the descriptive
texts provided.
1. Students answer
some detail
information from
descriptive texts.
descriptive text to know
the words’ spelling,
pronunciation and part
of speech.
 Students read a
descriptive text entitled
‘Maudy Ayundya’.
 Students answer some
simple questions to
check their
understanding towards
the text given.
Checking-understanding
Activities
 Students study some
common words used in
describing animal:
To check their
understanding in
studying words’
meaning, students match
the words to the correct
pictures.
To check their
understanding in
studying words’
spelling, students fill
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crossword puzzles.
To check their
understanding in
studying the part of
speech of the words,
students group some
words into their
category.
Consolidation Activities
 Students answer some
questions based on a
descriptive text entitled
‘The Pretty Prety Zinta’
Closing activities:
 Summary
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Appendix D
FLOWCHART
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Flowcahrts of Interactive Learning Multimedia for Teaching Vocabulary for Junior High School Students Grade VIII
Welcome Screen
Start Screen
Home
Unit 1 Unit 2 Goal Profile Help
Exit
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Appendix E
FINAL DRAFT
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120
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126
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130
131
132
133
134
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136
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140
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